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	This study aims to describe the uniqueness of the STAD (Student Team Achievement Division) and CIRC (Cooperative Integrated Reading and Composition) Models in poetry learning. This type of research is quantitative with pure experimental methods. The experimental design used was the randomized posttest only control group design. The research sample was selected randomly by means of the average similarity test and two classes were selected for the Experiment I class and the Experiment II class. The experimental class I received poetry teaching using the STAD model and the experimental class II received poetry teaching using the CIRC model. The results showed that both learning models could be used in poetry learning because they had an impact on improving poetry comprehension skills, increasing social skills in interpreting poetry content, and improving the process and overall learning outcomes of poetry. The two models also have their own uniqueness so that they are suitable for use in learning poetry. The uniqueness of the STAD model is the provision of rewards that encourage students to collaborate in groups. Students are encouraged to be responsible for themselves and their groups. Students who have high abilities must help students with low abilities so that their abilities in the group are evenly distributed and can both participate in learning poetry. The uniqueness of the CIRC model is the division of groups based on the level of interest in reading students so that students who have high reading interest help students who have a low reading interest. They also work together and motivate each other to write down their understanding of the meaning of the poetry.
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	Penelitian ini bertujuan untuk mendeskripsikan keunikan Model STAD (Student Team Achievement Division) dan CIRC (Cooperative Integrated Reading and Composition) dalam pembelajaran puisi.  Jenis penelitian ini adalah kuantitatif dengan metode eksperimen murni.  Desain eksperimen yang digunakan adalah the randomized posttest only control group design. Sampel penelitian dipilih secara random dengan uji kesamaan rata-rata dan terpilihlah dua kelas untuk kelas Eksperimen I dan kelas Eksperimen II. Kelas eksperimen I menerima pengajaran puisi dengan model STAD dan kelas eksperimen II menerima pengajaran puisi dengan model CIRC. Hasil penelitian menunjukkan bahwa kedua model pembelajaran dapat digunakan dalam pembelajaran puisi karena memberi dampak pada peningkatan keterampilan memahami puisi, peningkatan kemampuan sosial dalam hal memaknai isi puisi, dan peningkatan proses dan hasil belajar puisi secara keseluruhan. Kedua model juga memiliki keunikan masing-masing sehingga layak digunakan dalam pembelajaran puisi. Keunikan model STAD adalah pemberian reward yang memberikan dorongan kepada mahasiswa untuk berkolaborasi kelompok. Mahasiswa didorong untuk bertanggung jawab pada dirinya dan kelompoknya. Mahasiswa yang memiliki kemampuan tinggi harus membantu mahasiswa yang memiliki kemampuan rendah agar kemampuan mereka dalam kelompok merata dan bisa sama-sama mengikuti pembelajaran puisi. Keunikan model CIRC adalah pembagian kelompok yang didasarkan pada tinggi rendahnya minat baca mahasiswa sehingga mahasiswa yang memiliki minat baca tinggi membantu mahasiswa yang memiliki minat baca rendah. Mereka juga bekerja sama dan saling memotivasi untuk menuliskan pemahaman mereka tentang makna puisi.
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INTRODUCTION
Understanding poetry is part of poetry appreciation activities. Appreciation of poetry can be interpreted as an effort made to recognize poetry and to be sensitive to all aspects of poetry so that they are able to consciously enjoy and assess poetry carefully. This poetry appreciation activity needs to be carried out in the sense that the reader does not only know about poetry theories but also can appreciate the poetry that has been read. The appreciation activity consists of five stages, namely perception, knowledge, understanding, analysis, and assessment (Waluyo, 2005). The activity of understanding poetry can be obtained by students by following the Poetry Appreciation course. This course is registered in the Indonesian Language and Literature Study Program STKIP PGRI West Sumatra with the code BIND8022. This course introduces theories related to poetry. After students know poetry theories, students can give an assessment of the poems read through poetry appreciation activities.
One of the levels of poetry appreciation that students need to know is understanding poetry. Comprehension is the process between the listener and reader to interpret a series of words or writing which is then called the compilation process. Understanding poetry requires knowledge of poetry. The existence of a poem can be seen from two things, namely the inner structure and the physical structure (Gani, 2014). The inner structure includes theme, taste, tone, and message. The physical structure includes appearance, images, concrete words, figurative language, and verification. To be able to understand the structure of poetry, reading comprehension skills are required. Good reading interest greatly affects the ability to understand poetry. Attention to reading affects the ability to understand the physical structure of the poetry, while feelings and responses to reading affect the ability to understand the inner structure of the poetry (Ramadhanti & Yanda, 2020).
However, poetry learning has not been implemented with the aim of increasing students' reading interest and has not aimed at enabling students to understand the structure of poetry as part of poetry appreciation activities. Preliminary studies conducted through observation activities show that poetry learning is carried out by the stages of students writing a reading report on the lecture material of Poetry Appreciation and then carrying out discussions according to the reading reports written by students. To test students' understanding, they are given a test of understanding the results of learning to understand poetry. The average student learning outcomes in understanding poetry ranged from 30-50. Poetry learning has not helped improve the process and student learning outcomes. The reading reports that are written tend to be the same and are only theoretical copies of the reference books used by students. When group discussions were held, not all students actively participated in expressing their opinions.
This shows that teachers need to choose a learning model that is able to motivate students to be actively involved in learning. Students carry out group discussions only to follow lecture procedures carried out by teachers, not to increase their understanding of learning material. Therefore, teachers need to use a cooperative learning model that not only presents student-centered learning but is also assumed to be able to increase student collaboration to understand learning in cooperative groups. The cooperative model used in this study is the type of Student Team Achievement Division (STAD) and Cooperative Integrated Reading and Composition (CIRC). The STAD model is implemented by the teacher dividing students into heterogeneous groups to discuss learning material, competing with other groups to collect scores, and taking tests individually to test understanding of the activities carried out in groups. The CIRC model is implemented by integrating reading and writing in study groups (Slavin, 1994). Learning carried out with the STAD and CIRC models is different from the discussion methods that have been used so far. Both of these learning models aim to make all group members actively involved in learning. With the STAD and CIRC models, it will be seen which group is actually doing the task and guiding fellow group members in learning activities.
Previous research has shown that the STAD model is often used in learning for a variety of mathematical subjects and problems (Sepriyanti, Kustati, & Sabri, 2019) and language, for example, to develop writing skills (Thresia, 2012), reading comprehension  (Syafiq & Rahmawati, 2017; Primasari, 2018; Ugwu, 2019; Nurhuda, 2020), and motivate students to develop speaking skills (Afrinda & Yanda, 2019; Firnanda, Gani, & Samad, 2019). STAD can improve student achievement, attitudes, and teamwork in heterogeneous groups (Jamaludin & Mokhtar, 2018; Syahidi, Asyikin, & Asy’ari, 2018; Garcha, 2019; Yuliani, 2019) because STAD is seen as a learning model that can be applied in various learning problems and various subjects regardless of gender, ethnicity, race, religion, and social status (Eneogu, Ejimonye, Ugwuanyi, & Nji, 2019; Yuliawati, Wiyanarti, & Kurniawati, n.d.).
Likewise with the CIRC model which has been used frequently in various learning situations. The CIRC model is used to improve reading comprehension (Zainuddin, 2015; Martono, Purwanti, Syukri, & Soeharto, 2019) and writing various texts, such as narrative text (Ramadhanti, 2017), explanatory text (Qamariah, Rosdina, & Fitri, 2019), exposition text (Nafisah, 2018), and essays (Khuzaemah & Herawati, 2017). The CIRC model is seen as being able to increase student enthusiasm in learning to read and write.
The results of previous studies generally provide conclusions about the effectiveness of the STAD and CIRC models on improving learning outcomes. These conclusions are presented in accordance with the advantages of each model in learning. The research conclusion only explains that the two models are effectively used in various levels of education and various fields of science, not at which stage the model plays a role in improving learning outcomes.
Therefore, in this study, the STAD and CIRC models will be applied in poetry learning. In addition to aiming to determine the effectiveness of the two models in poetry learning, this study also aims to determine the uniqueness of each of these models in learning poetry, especially for students of Program Studi Pendidikan Bahasa dan Sastra Indonesia, STKIP PGRI Sumatera Barat. In the end, this study will answer two research questions, namely: how is the influence of the STAD and CIRC models in poetry learning, and what is the uniqueness of the STAD and CIRC models so that it is assumed to improve students' abilities in learning poetry.

METHOD
Respondents
This research is an experimental study with the randomized posttest only control group design (Yusuf, 2007). This research was conducted for six weeks, namely: from February 6, 2017, to March 18, 2017. The population in the study were students of class 2016 which consisted of four sessions, namely: A, B, C, D. The research subjects were selected randomly with simple techniques. random sampling. The stages of determining the research subject were: (1) collecting the initial test scores of understanding poetry, (2) conducting the average similarity test by conducting the normality test and homogeneity test in each class, (3) conducting the analysis requirements test by selecting two distributed classes normal and homegen on the mean similarity test. Based on this process, session B and session C were selected as research subjects.

Instruments
The instruments used in this study consisted of two, namely: SAP and multiple-choice tests to understand poetry. SAP is prepared according to the stages of the STAD and CIRC models. Before being used, SAP is first validated by teaching experts. SAP is assessed based on four aspects, namely: in terms of content, language, presentation, and graphics. The validation results show that SAPs arranged according to the STAD model stages are in a good category with an average of 4.20. SAPs prepared according to the stages of the CIRC model are categorized as good with an average of 4.30.
Apart from SAP, another instrument that was prepared was a multiple-choice test to test students' understanding of poetry. Prior to use, the test instrument is validated by experts in terms of instructions, coverage, and language. The results of expert validation showed that the test instrument was categorized as good with an average of 4.60. Apart from content validation, item validation was also carried out. Item validation was done by testing the validity and reliability of the test. Of the 65 items tested, the remaining 50 items were suitable for collecting data.

Procedures
Teachers carry out poetry learning in session B with the STAD model and session C with the CIRC model. After carrying out learning to understand poetry in experimental class I with the STAD model and experimental class II with the CIRC model, the teacher gave a posttest to the two experimental classes to test each student's understanding of poetry.
The STAD and CIRC model procedures in poetry learning in the two experimental classes are visualized in Table 1 below.

Table 1. The STAD and CIRC Models Procedures in Learning Poetry 
	Step
	STAD Model
	Step
	CIRC Model

	1
	Presentation
The teacher leads the discussion with the students listening to the teacher's directions about the learning activities to be carried out, the heterogeneous group division, as well as the directions for the quiz implementation and the group score calculation.
	1
	Basic Activities
Teachers and students carry out basic activities, for example, the lecturer divides students into heterogeneous groups, the teacher provides learning materials and materials to students.
The basis for group division is based on the level of students' reading interest.

	2
	Teamwork
Students in the group understand the material from the given textbook, understand the elements of poetry in terms of the physical structure and inner structure. Students with high and low abilities work together to understand the material and practice understanding the elements of poetry until all group members understand the material.
	2
	Reading in groups
-) Students in the group understand the material in the textbook given by the lecturer, then understand the elements of poetry.
-) Students in pairs or groups identify keywords in poetry that shows the physical structure and inner structure of the poem.
-) Students in groups make conclusions about the elements of poetry, namely the physical structure and inner structure.

	3
	Giving Quizzes
The teacher provides reinforcement about the learning being carried out, then gives a quiz to understand the elements of poetry.
	3
	Integrated writing activities
Based on the results of the group discussion about the elements of the poetry, each student wrote a short essay about the meaning contained in the poetry being analyzed.

	4
	Individual progress score calculation
Each student gets an initial score from the results of the quiz, then carries out a class discussion to get an additional group score. Each group works together to collect points and become the best team.
	
	

	5
	Group Recognition
The groups and individuals who get the highest score and are able to achieve the learning objectives are rewarded.
	
	



In both experimental groups, students were given books on understanding poetry (Ramadhanti & Yanda, 2017), namely physical structure and mental structure. After the activity of understanding poetry in both experimental classes ended, students were given a multiple-choice test to test their understanding of poetry.

Data Analysis
Student learning outcomes in both experimental groups were calculated using the t-paired sample test formula, then one-way ANOVA testing was carried out to identify the increase in scores of the experimental and control groups. This study uses the Liliefors test to check the normality of the data and the Barlet test to check the homogeneity of the data with a significance level of 5% (Fitri & Ramadhanti, 2019).

RESULTS AND DISCUSSION
This study aims to answer two research questions, namely: how do the STAD and CIRC models influence poetry learning, and what is the uniqueness of the STAD and CIRC models in poetry learning.

Effect of STAD and CIRC Models on Poetry Learning
Poetry Learning Outcomes with the STAD Model
Based on data analysis on learning outcomes to understand poetry with the STAD model, information was obtained, namely: the highest score was 88.00; the lowest value is 58.00; mean 75.48; standard deviation 9,10; 83.00 mode; and a median of 81.88. The frequency distribution of these results is visualized in Table 2 below.

Table 2. Data Frequency Distribution of Learning Outcomes in Experiment Class I
	Data
	Mean ()
	Frequency
	
	
	

	58—62
	60
	3
	3600
	                       180
	                        10800

	63—67
	65
	5
	4225
	                       325
	                        21125

	68—72
	70
	5
	4900
	                       350
	                        24500

	73—77
	75
	0
	5625
	                           0
	                                0

	78—82
	80
	8
	6400
	                       640
	                        51200

	83—88
	85,5
	9
	7310,25
	769,5
	65792,25

	Total
	
	
	
	



The frequency distribution of student learning outcomes data with the STAD model is visualized in Figure 1 below.



Figure 1. Diagram of the Results of Understanding Poetry using the STAD Model

Student learning outcomes before and after using the STAD model have increased significantly. Before using the STAD model, student learning outcomes ranged from 30-50. After using the STAD model, student learning outcomes increased between 58-88 with a mean of 75.48. These results also indicate that STAD has been able to become a learning model capable of having an influence on poetry learning. This result is also inseparable from the role of the teacher in implementing each stage of the STAD model effectively. The STAD model that is implemented effectively can increase student involvement in classroom learning because they have to show their best performance in the group to become the best team (Nurhuda, 2020). In study groups, students who have high abilities must help students who have low abilities to understand learning together. The ability of each group must be evenly distributed in order to be the best team. Each group member must be actively involved in group activities and class discussions. Groups that are able to show good cooperation in completing each stage of learning poetry will get good scores. Moreover, each group must be able to collect the highest points to be able to get the award provided by the teacher. This is consistent with the characteristic STAD model which utilizes rewards or incentives to encourage and enhance team collaboration (Lantajo & Tipolo, 2019). Therefore, teachers who use the STAD model in learning will greatly help students increase motivation, cooperation, help each other, and ask questions in groups. (Erly, 2020). In addition, this model is also referred to as a student-centered learning model so that each stage of learning can motivate students to understand learning, train the ability to express opinions, discipline, and increase responsibility for themselves and groups. (Dewi, Wibawa, & Agustiana, 2020). 

Poetry Learning Outcomes with the CIRC Model
Based on data analysis on learning outcomes to understand poetry with the CIRC model, information was obtained, namely: the highest score was 92.00; the lowest value is 54.00; mean 73.50; standard deviation 12.37; mode 86.88; and median 93.16. The frequency distribution of these results is visualized in Table 3 below.



Table 3. Data Frequency Distribution of Learning Outcomes in Experiment Class II
	Data
	Mean ()
	Frequency
	
	
	

	54—60
	57
	6
	3249
	342
	19494

	61—67
	64
	6
	4096
	384
	24576

	68—74
	71
	3
	5041
	213
	15123

	75—81
	78
	2
	6084
	156
	12168

	82—88
	85
	7
	7225
	595
	50576

	89—95
	92
	4
	8464
	368
	33856

	Total
	
	
	
	



The frequency distribution of student learning outcomes data with the CIRC model is visualized in Figure 2 below.



Figure 2. Diagram of the Results of Understanding Poetry using the CIRC Model

Student learning outcomes before and after using the CIRC model have increased significantly. Before using the STAD model, student learning outcomes ranged from 30-50. After using the STAD model, student learning outcomes increased between 54-92 with a mean of 73.50. These results indicate that CIRC has influenced poetry learning. The division of groups based on the level of interest in reading has had an influence on students' efforts to understand poetry learning. Students who have high reading interest help students who have a low reading interest so that they can work together to understand the structure of poetry. Students who have a low reading interest are motivated by students who have a high reading interest to increase their reading interest. There are learning stages that require students to read and correct each other if errors are found in reading comprehension. This activity makes students who have low reading interest increase their reading interest so that they are able to follow students who have high reading interest in reading comprehension. Especially in learning to understand poetry, reading interest is a factor that affects the ability to understand poetry (Ramadhanti & Yanda, 2020). They also work together to write their collaborative results in the form of short essays as an effort to interpret the contents of the poetry. This is in accordance with the results of previous research which states that CIRC can make students who have a high reading interest work together and share ideas with students who have low reading interests to both increases their interest and motivation in learning reading (Astuti, 2014). After studying the reading, students both write their collaborative results in writing because CIRC is also seen as a learning model that is very effective in learning to write (Parmawati, 2015). This is in accordance with the basic concept of the CIRC model which integrates reading and writing in an integrated manner in the learning stages.

The Uniqueness of STAD and CIRC Models In Poetry Learning
Before explaining the uniqueness of the STAD and CIRC models in poetry learning, it is necessary to test the hypothesis. Hypothesis testing also aims to determine differences in learning outcomes in the two experimental classes. Before testing the hypothesis, the analysis requirements test is carried out which includes a data normality test and a data homogeneity test. The results of the data normality test showed that for the experimental class I, at alpha (α) 0.05, it was obtained L0 of 0.159 and Lt of 0.161, while in the experimental class II it was obtained L0 of 0.198 and Lt of 0.161. Data is normally distributed if L0 <Lt. Thus, the experimental group I had data that were normally distributed while the experimental class II had data that were not normally distributed. These results also indicate that in experimental class I students 'abilities were spread evenly, while in experimental class II students' abilities were not evenly distributed. Furthermore, for the data homogeneity test, it was found that at alpha (α) 0.05, the F-count was 1.788 and F-table was 1.85. Experimental group I and experimental group II have homogeneous variances because F-count < F-table.
The analysis requirements test shows that one of the experimental classes is not normally distributed, but both have homogeneous variances. The results of the calculation of the hypothesis test are visualized in Table 4 below.

Table 4. Hypothesis Test
	Groups
	N
	
	S
	
	tcount
	ttable

	Experimental Group I (STAD)
	30
	75,48
	9,10
	82,81
	0,678
	1,67

	Experimental Group II (CIRC)
	29
	73,5
	12,71
	161,54
	
	



Table 4 above shows that at alpha (α) 0.05, the t-count is 0.678 and the t-table is 1.67. The hypothesis is accepted if t-count> t-table. Based on the hypothesis test, it was concluded that there was no significant difference in learning outcomes to understand students' poetry using the STAD and CIRC models. Hypothesis test results show that the difference in learning outcomes of the two groups is not significant. This can also be seen from the mean learning outcomes in the two experimental groups which were not much different. The mean difference in learning outcomes to understand poetry in the two experimental groups was around 1.98. Thus it is concluded that the two learning models are effectively used in the learning process to understand poetry. These results also indicate that the two learning models have their own uniqueness so that they can be used in poetry learning. Both learning models are equally suitable for use in learning poetry. Learning to understand poetry will be followed by students if they understand well the poetry given by the teacher. The STAD and CIRC models have helped increase students' enthusiasm to understand every aspect of poetry. Students are not only required to be able to explain the physical structure of poetry but also the inner structure of the poetry so that with their intuition, they can interpret poetry.
It can be said that learning to understand poetry as part of poetry appreciation activities can be carried out by applying the STAD and CIRC models. Both models facilitate a meaningful learning process for students. Meaningful learning can help students to form and discover new knowledge from the learning process so that it has an impact on their interest and ability in learning, especially poetry (Rahayu, Rohmadi, & Andayani, 2018). Student interest in learning poetry will increasingly emerge with the teacher providing poetry that contains themes that are close to students, for example, themes containing character education (Ulya, Wardani, & Mujiyanto, 2016) and the implementation of learning using a certain model is integrated with elements of local wisdom (Ramadhanti, 2019). Teachers may introduce poetry that is close to their social environment so that they are more sensitive in interpreting poetry. Thus, students not only understand poetry theoretically but also can appreciate poetry according to the things they understand in their daily environment. This can be realized by using the STAD and CIRC learning models.
The STAD and CIRC models are equally effective in the learning process. The STAD model is very effective in the learning process to understand poetry because each stage teaches students to improve their understanding through activities that increase learning motivation (Yanda, 2018). STAD combines and develops creativity among students through connectivity and direct collaboration which empowers learning that is fun for students (Jamaludin & Mokhtar, 2018) while CIRC emphasizes reading comprehension and writing down things that have been understood. This activity motivates each student to improve their reading comprehension skills. Moreover, high reading interest and the ability of students to understand poetry elements will have an impact on other levels of poetry appreciation, namely writing poetry (Sari & Yanda, 2016). In addition, by applying this cooperative model, students who have a low reading interest will be motivated in the learning process because of teamwork in completing assignments (Ramadhanti & Yanda, 2018).
The STAD model contains five main components, namely presentations, teamwork, giving quizzes, calculating individual progress scores, and group recognition giving good potential in the learning process. Students can find out their learning weaknesses because the learning outcome scores are continuously calculated and compared with the initial score. Students who score low will be motivated to study harder to increase their individual scores. Thus it is stated that the STAD model is very effective in improving language skills, creating interactive and interesting classes, and motivating students to be more active in the learning process (Firnanda et al., 2019). The uniqueness of the STAD model lies in the rewards provided by the lecturers in learning. Each individual in the group must be able to give the best for the group. Students who have low abilities must be able to follow students who have high abilities in order to contribute points to their group because only the best group with the highest score can get the reward. The scoring is given to each individual. Individual scores are calculated into group scores. The group with the highest score will be called the best group. The activities carried out are not just an effort to collect scores, but how the scores obtained can show the quality of each individual. The final goal of learning poetry is that students can understand the physical structure and inner structure of poetry from various titles and poets and from various anthologies of poetry that are read. In the end, students could not only understand and recite poetry but also interpret poetry.
Similar to the STAD model, the CIRC model is also very effective in the learning process of poetry because it has strength in reading comprehension. Students who have weaknesses in reading can be motivated in learning because, during this process, the teacher acts as a facilitator and continues to guide students while understanding the reading. All of these activities have an impact on improving the quality of student learning. The CIRC model is proven to have the potential to improve students 'language skills, improve social skills among students, and have a positive impact on improving students' reading comprehension (D P Yanda, Ramadhanti, Afrinda, Bahardur, & Ihsan, 2019). The uniqueness of the CIRC model lies in the full attention to the reading interest of students. Before starting the lesson, the lecturer must know the students' reading interest as a basis for group division and to guide students to think actively. Students with high interest motivate students who have a low reading interest to increase their reading interest. In this activity, students who have a high reading interest are trained to be able to work together and respect students who have a low reading interest. Students who have a low reading interest are also trained to be able to accept suggestions and criticism from students who have a high reading interest and continue to strive so that they can follow the learning methods of students who have a high reading interest. The collaboration that is carried out greatly influences the next stage, namely writing collaborative results on the reading in the form of a short essay. In this case, students understand the poetry in pairs and then write down the collaborative results individually in the form of short essays. The short essay contains students' interpretations of the meaning contained in the poetry. At the writing stage, students also work together and correct each other so that the resulting writing meets the criteria, especially in the form of grammatical and mechanical accuracy (Ginting, 2017). Learning activities carried out with the CIRC model contain a series of cognitive activities so that students are able to reconstruct subject matter and their knowledge can be stored in long-term memory (Ristanto, Zubaidah, Amin, & Rohman, 2018). Because it involves a series of cognitive activities, students can understand various types of poetry with different titles. They become accustomed to understanding and interpreting poetry because the efforts that need to be made are stored in their long-term memory and appreciating poetry has become commonplace for them.
In implementing poetry learning with the STAD and CIRC models, the teacher acts as a facilitator because both models are student-centered learning models. Through cooperative groups, students are required to work together and help each other to achieve learning goals. The more effective the implementation of each stage of this model by the teacher, the better the effect it will have on improving the process and student learning outcomes, especially in learning poetry.

CONCLUSION
Poetry learning can be carried out using the STAD and CIRC models. Both learning models are designed with student-centered learning patterns. Students help each other to understand learning and to achieve learning goals, especially in learning poetry. In the learning process, the teacher acts as a facilitator who ensures that students do not have difficulty carrying out each stage of learning. Both of these learning models are considered effective in learning poetry because they are unique.
The uniqueness of the STAD model is the reward provided by the teacher as a form of appreciation for student achievement. The reward is given aims to motivate group collaboration in learning based on the scores obtained. Group scores are obtained based on the results of the accumulated individual scores. Therefore, each member of the group must be able to show his best ability in order to contribute a score to his group. In order for the ability of each group member to be evenly distributed, students with high abilities must be able to help students with low abilities during the learning process. Students are required to be accountable to themselves and their group and must be able to show mutual respect.
Furthermore, the uniqueness of the CIRC model is the division of groups based on levels of reading interest. Before starting the lesson, the teacher knows the level of reading interest of each student through the tests given before learning with the CIRC model is implemented. Students who have high reading interest motivate students who have low reading interest through reading to each other and finding keywords from the poems that are read, then jointly write and provide corrections to the written writing as a form of collaborative results in interpreting the contents of the poetry. The CIRC model becomes a learning model that is carried out by involving a series of activities that affect student cognition in learning poetry. Students are not only able to understand the poetry given by the teacher during learning, but also interpret other poems they read. This is thanks to the cognitive activities that make them trained to learn poetry.
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