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ABSTRACT 
This study aims to determine the social studies teacher's 

perception of the implementation of the merdeka belajar curriculum and 
the social studies teacher's perception of social studies learning that is 
integrated with applied Islamic values through social studies material for 
MTs. in Kudus. This research is motivated by changes in the merdeka 
belajar curriculum which has not been accompanied by readiness on the 
part of the teacher, included in the preparation of teaching materials 
which are entirely made by the teacher. Researchers used a qualitative 
descriptive approach by collecting data through interviews and FGDs. 
Based on the results of the contextual analysis of the research data, it 
shows that 30 social studies teachers MTs in Kudus who are members of 
the MGMP IPS MTs of Kudus Regency have known about the change in 
curriculum to become an merdeka belajar curriculum even though they 
were not fully prepared for its implementation. Teachers feel they are not 
ready to face curriculum changes related to the learning and evaluation 
process. The results also found that social studies teachers understand 
the importance of integrating Islamic values in social studies learning 
through the development of social studies teaching materials. Merdeka 
belajar curriculum is considered more flexible and focuses on essential 
material so that the material is not too dense. Social studies teachers 
allow it to develop materials with the characteristics of the school 
environment and students, including incorporating Islamic values into 
learning materials. 
Keywords: Merdeka belajar curriculum, Social Studies, Islamic Religious  
                    Values, Integration of Science and Religion. 
 

ABSTRAK 
Penelitian ini bertujuan untuk mengetahui persepsi guru IPS 

terhadap implementasi kurikulum merdeka belajar dan persepsi guru IPS 
terhadap pembelajaran IPS yang terintegrasi dengan nilai-nilai Islam 
terapan melalui materi IPS untuk MTs. di Kudus. Penelitian ini dilatar 
belakangi oleh perubahan kurikulum menjadi merdeka belajar yang 
belum diiringi kesiapan dari pihak guru, termasuk dalam penyusunan 
materi ajar yang keseluruhannya dibuat oleh guru. Peneliti menggunakan 
pendekatan deskriptif kualitatif dengan pengumpulan data melalui 
wawancara, dokumentasi, dan FGD. Berdasarkan hasil analisis 
kontekstual data penelitian menunjukkan bahwa guru IPS MTs di Kudus 
sebanyak 30 guru yang tergabung dalam MGMP IPS MTs Kabupaten 
Kudus telah mengetahui perubahan kurikulum menjadi kurikulum 
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merdeka belajar meskipun belum siap sepenuhnya dalam 
implementasinya. Guru merasa belum siap menghadapi perubahan 
kurikulum terkait proses pembelajaran dan evaluasi. Hasil juga 
menemukan bahwa guru IPS memahami pentingnya integrasi nilai-nilai 
Islam dalam pembelajaran IPS melalui pengembangan materi ajar IPS. 
Kurikulum merdeka belajar dinilai lebih fleksibel dan berfokus pada materi 
yang esensial sehingga materi tidak terlalu padat. Kurikulum merdeka 
belajar memungkinkan guru IPS dalam mengembangkan materi sesuai 
karakteristik lingkungan sekolah dan peserta didik, termasuk 
memasukkan nilai-nilai Islam ke dalam materi pembelajaran. 
Kata kunci: Kurikulum Merdeka belajar, Pembelajaran IPS, Islam Terapan,     
                     Integrasi Ilmu dan Agama. 

 

 

 
A. INTRODUCTION

The curriculum is a guide in order to realize the educational goals of a country. The 

purpose of education is to build capacity and form dignified national character and 

civilization in order to educate the nation's life (Pemerintah Republik Indonesia, 2003). The 

level of conformity of educational goals and methods of implementing a country can be 

determined by the level of compatibility of educational goals and methods Contains 

introduction and background of the problems in the research (Mustari, 2022). For this 

purpose, there must be a curriculum as a guide in its implementation regarding the content, 

objectives, techniques, and teaching materials used. The educational curriculum must be 

based on philosophy, sociology, psychology, science and technology (Clark, 2020; Golen, 

1982). Indonesia has experienced curriculum changes eleven times since 1968 as the first 

national education curriculum. The change in curriculum certainly has a direct impact, 

especially for educators and students. The curriculum is an educational program that 

contains a set of plans, goals, and subject matter as a guide in teaching for teachers in 

achieving the expected learning objectives (Marliyani & Muhtar, 2022). 

The curriculum is very important because it relates to quality education towards an 

advanced and civilized nation. Education is an important element that must be prepared to 

realize through the curriculum (Istiq’faroh, 2020). Along with the times, changes to the 

curriculum are inevitable. The government issued a new policy related to the curriculum as 

a form of simplification and improvement from the previous curriculum. This new policy is 

the government's effort to face increasingly advanced global competition, and the new 

curriculum is designed by focusing on essential and not too dense material, so that teachers 

have the opportunity to develop their own (Marliyani & Muhtar, 2022). 

The new curriculum called “Merdeka belajar” aims to create fun education for 

students and teachers, because so far the education system in Indonesia still has problems 

where education places more emphasis on the cognitive aspects of learning (Faidin et al., 

2022). The main focus in the Merdeka belajar curriculum is the achievement of concrete 

learning outcomes towards the attainment of behavioral knowledge, abilities, and results 
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(Suryaman, 2020). The curriculum has a major role in giving birth to people who are able 

to contribute positively to humanity and the environment, are able to face the challenges 

of the 21st century, and are able to think critically and creatively (Birgili, 2015; Mullins, 

2019). One of the common problems encountered in curriculum change, including the 

implementation of the Merdeka belajar curriculum policy, is teacher readiness (Sari & 

Noor, 2022). The ability of teachers is needed to represent merdeka curriculum policies 

through quality learning. Simplification in various matters including learning materials 

requires teacher creativity to study contextually according to the conditions of students. 

The simplification of the material can be seen in social studies learning outcomes 

for junior high school without inclusion of classes so that teachers can develop materials 

according to environmental conditions and students. In the merdeka curriculum, it is 

explained that the characteristics of social studies subjects are social, economic, and 

human cultural behavior in society in the context of changing space and time 

(Kemendikbudristek, 2022). The object in social studies learning is society, therefore social 

studies learning is a means to increase understanding and skills related to community life 

and its environment. Social studies learning aims for students to have the ability to 

understand concepts related to people's lives and have important skills in the midst of 

world developments to be able to contribute to creating better conditions. Meanwhile, the 

concept of social studies education in Indonesia has historically been epistemologically 

difficult for two reasons, namely Indonesia does not yet have professional social studies 

institutions such as the NCSS or SSEC and secondly, social studies learning is highly 

dependent on individual thinking or a group of experts (Setyowati & Fimansyah, 2018). 

There is a gap between general knowledge or science and religious knowledge, 

where religious knowledge is only considered as a complement while general science or 

science is considered more important than religious knowledge. This condition causes a 

dichotomy between the two. In addition, the separation between science and religion 

makes science lack wisdom so that when science is applied in everyday life it is not based 

on religious values. Even in more serious conditions can cause conflict (Barbour et al., 

1990). Social studies education is also not yet integrated with religious sciences so that 

when applied in society, especially dealing with social problems, the sciences in social 

studies education seem value-free and seem unwise because they are not related to 

religious values that are actually needed by society. 

Applied Islam is the science that initiates the practice paradigm in Islam. The 

practice paradigm is a view that focuses on the practical dimension of human life. Applied 

Islamic Science as a solution to the problems of the ummah emphasizes science's practical 

and pragmatic role. This idea is based on the belief that the scope of Islamic religiosity 

covers all aspects of human life. It is related to not only rituals of worship but also aspects 

of muamalah such as economics, politics, socio-culture, law, education, science and 

technology, and so on. Therefore, Islam's scientific perspective closely correlates with real 

aspects. Or practical action (Kadir, 2003). 
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A comprehensive understanding through the study of social and religious sciences, 

in this case, Islam, is needed so that the solutions used do not deviate from the path of 

religious values in society. This is, of course, to avoid community conflicts if the solutions 

social studies offers conflict with their principles. Religious values are used as ethics to 

develop knowledge to bridge the difference between science and religion (Boyer, 2008; 

Brooke, 1991; Rolston, 2006). Based on the above understanding, the internalization of the 

values of the amali paradigm into science is very much needed in this case; social science, 

through an applied Islamic approach, is expected to be able to answer problems that occur 

in society related to its social culture. This allows teachers to develop social studies learning 

materials integrated with religious values in implementing the curriculum of Merdeka 

belajar according to school conditions, the environment, and students. Based on this, this 

study aims to determine the perceptions of social studies teachers on implementing the 

Curriculum of Merdeka belajar through social studies learning materials integrated with 

Applied Islam in the form of practical values for Madrasah Tsanawiyah (MTs) in Kudus. The 

results of these findings will later become the basis for further research in developing social 

studies learning materials integrated with Applied Islam according to Merdeka belajar 

Curriculum. 

The research location is Madrasah Tsanawiyah (MTs) in Kudus. Kudus is one of the 

districts in Central Java with nine sub-districts and has 67 MTs. They consist of 2 MTs. 

Country, and the rest are private schools. Compared with neighbouring cities, namely Pati 

and Jepara, Kudus still occupies the first position in the existence of MTs. Pati Regency, for 

example, with 21 sub-districts, has 136 MTs, which means that every sub-district has 6 MTs. 

Kudus, every sub-district has 7 MTs (Kemendikbud Data Reference, 2022). 

In addition, Kudus has a history of the development of Islam in the archipelago. That 

is why Kudus is called the city of santri in the true sense because there are many Islamic 

boarding schools there, and there are recorded 86 Islamic boarding schools spread across 

Kudus City (matsansaga.com, 2019). The designation of the city of santri and the many 

Islamic-based schools have made Kudus a centre for Islamic religious studies so that 

scientific integration between Islam and general science is something that should be done. 

 

B. RESEARCH METHOD 

This study uses a qualitative approach to determine the perceptions of social studies 

teachers at MTs Kudus who are members of Subject Teacher Conference or MGMP IPS MTs 

Kudus. The social studies teacher's perception in question is knowledge of the importance 

of integrating social studies teaching materials with Islamic religious values in the 

implementation of Merdeka belajar curriculum. The subjects of this study were 30 social 

studies teachers at MTs Kudus. 

This study uses two data sources, namely: 

1.  The primary data source is directly collected by the researcher (or his staff) from 

the first source, social studies teacher in MTs. Kudus. 
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2.  Secondary data sources, namely data directly collected by researchers as 

support from the first source. Data is also arranged in the form of documents. 

This study contains the documents owned by the social studies teacher and 

social studies textbooks. 

Data collection techniques are interviews, documentation, and focus group 

discussion (FGD). Interviews were conducted with teachers to find out perspectives on the 

importance of integrating social studies teaching materials with Islamic religious values. In 

this study, the needed documents included the social studies subject package books used 

by social studies teachers in MTs Kudus, syllabus, lesson plans, and other supporting 

sources to reinforce information about the factual conditions of the material. They were 

learning as a basis for developing social studies learning materials integrated with applied 

Islamic values. Meanwhile, the FGD was conducted by bringing together social studies 

teachers at MTs in Kudus who were members of the MGMP IPS MTs throughout the Kudus 

Regency to find out the factual conditions experienced. 

Data analysis techniques used to analyze data from qualitative research are data 

reduction, data display, and concluding/data verification. Qualitative descriptive analysis is 

contextual because it describes the factual conditions experienced by social studies 

teachers in dealing with Merdeka belajar curriculum and reveals the teacher's perceptions 

regarding the development of social studies teaching materials integrated with Islamic 

religious values. 

  

C. RESULTS AND DISCUSSION 

Based on the results of interviews and FGDs, it was found that most of the 30 FGD 

participants representing social studies teachers in MTs Kudus still needed to understand 

Merdeka belajar curriculum. The detail can be seen in Table 1 below. 

Table 1. Social Science Teachers' Perceptions of the Merdeka belajar Curriculum 

NO Indicator Result 

1. Understanding of the merdeka belajar 
curriculum policy. 

1. Most social studies teachers already 
know the four main of Merdeka belajar 
curriculum policies. 

2. Most social studies teachers do not 
understand deeply about the Merdeka 
belajar curriculum policy. 

3. Teachers feel uncomfortable with 
changing the curriculum to Merdeka 
belajar curriculum because they feel 
they are not ready. 

2. Understanding of social studies learning 
outcomes for SMP/MTs. 

1. Teachers have read and know how 
competency changes become learning 
outcomes. 
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NO Indicator Result 

2. However, they do not understand the 
contents of the learning outcomes 
referred to in the learning curriculum. 

3. Understanding of learning material 
according to learning outcomes. 

1. Teachers do not understand the 
selection of material according to 
learning outcomes. 

2. Teachers will wait for the handbook to 
be made by the government and, if not 
yet available, will use the existing social 
studies textbooks even though they are 
not by the Merdeka belajar curriculum. 

4. Understanding of process skills in social 
studies learning according to the Merdeka 
belajar curriculum. 

1. Teachers already know about process 
skills in social studies learning. 

2. However, it is still difficult to apply 
social studies in learning so far due to 
various conditions. 

5. An understanding of project-based social 
studies learning according to the Merdeka 
belajar curriculum. 

1. Teachers already know about project-
based social studies learning. 

2. It is not easy to apply it in social studies 
learning so far due to various 
conditions. 

Source: Data processed by researches 

The study results show that social studies teachers are open to changes in the 

merdeka belajar curriculum policy. Curriculum changes are natural and even necessary to 

improve the quality of education and adapt to changing times. Some stated that curriculum 

changes caused discomfort because teachers had to start learning the new curriculum from 

scratch. Teachers feel they need more time to be ready to face curriculum changes related 

to the learning and evaluation process. Several conditions make it difficult to implement 

the independent learning curriculum, namely: 

1. Teachers have not received socialization about the merdeka belajar curriculum; 

2. Teachers have not received technical guidance related to designing learning 

according to the merdeka belajar curriculum; 

3. Teachers have not received training regarding the preparation of lesson plans and 

how to evaluate learning according to the merdeka belajar curriculum; 

4. Teachers do not understand how to integrate Pancasila student profiles in social 

studies learning programs; 

5. Teachers need to understand how to choose teaching materials according to the 

learning outcomes of each class. 

Merdeka belajar curriculum accepted by social studies teachers is partial and 

incomplete because they receive information from various parties, which makes teachers 
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feel confused. It is also considered too simple, so the teacher must work hard to understand 

the direction and goals expected of the curriculum. This is what causes teachers to feel 

uncomfortable with the new curriculum. Teachers feel demanded not only to be smart in 

mastering social studies material but to be competent in all respects, from designing, 

implementing, and evaluating learning so that social studies learning becomes more 

meaningful according to the objectives of the new curriculum. 

The study also found that social studies teachers already understood that the new 

curriculum provided opportunities for teachers to develop learning materials according to 

the school's and students' characteristics. The research aims to develop social studies 

learning materials associated with Islamic religious values according to the characteristics 

of Madrasahs. The responses of social studies teachers who participated in FGDs and 

interviews attended by 30 social studies teachers at MTs Kudus Regency showed interest. 

They said the importance of instilling Islamic religious values in social studies learning, given 

the characteristics of a religion-based school. In detail, the social studies teacher's 

perspective on applied Islamic social studies learning can be seen in Table 2. 

Table 2. Social Science Teachers' Perceptions of Applied Islamic Social Studies Learning 

NO Indicator Result 

1. Understanding of scientific integration 
between science and religion. 

1. Teachers have received information 
from the school about an appeal from 
the Ministry of Religion to carry out 
scientific integration between science 
and religion. 

2. Teachers have not received further 
information about the implementation 
of scientific integration in learning. 

2. Understanding of the importance of 
scientific integration between science and 
religion. 

1. Teachers consider it important to have 
scientific integration so that religious 
knowledge is not underestimated. 

2. Teachers do not yet know the strategy 
for integrating subjects and religion; so 
far, it has only given examples and 
habituation as motivation. 

3. Understanding of whether or not to 
include Islamic religious values in social 
studies learning. 

1. Teachers see the need to include Islamic 
religious values in social studies 
learning. 

2. Teachers do not yet know the strategy 
for integrating subject of social studies 
with the Islamic religion; so far, it has 
only given students examples and 
habituation as motivation. 

4. Understanding how to instil Islamic 
religious values through the development 
of social studies learning materials. 

1. Teachers have inculcated Islamic 
religious values in social studies learning 
limited to giving examples and 
motivation. 
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NO Indicator Result 

2. Teachers have not yet developed 
teaching materials that contain Islamic 
religious values. 

5. Understanding of whether or not it is 
necessary to carry out social studies 
learning based on applied Islamic values. 

1. Teachers see the need to implement 
social studies learning that integrates 
Islamic religious values. 

2. Teachers see the need for social studies 
textbooks or modules which, in addition 
to containing social studies material, 
also contain Islamic religious values. 

Source: Data processed by researches 

Merdeka Belajar curriculum provides challenges for teachers where they get the 

opportunity to develop all their potential to provide quality learning. According to Faiz 

(2022) merdeka belajar curriculum aims to empower teaching abilities to become leaders 

in the classroom and the learning process. With the potential freedom given in the 

curriculum, it is hoped that humans can develop their potential abilities (Fadli, 2020). The 

role and challenges of the teacher are the main concern in the existence of merdeka belajar 

curriculum policy. Teachers have an important role in improving the quality of learning and 

creating effective, meaningful and quality learning. To create quality learning, teachers 

need to carry out a learning and assessment process that prioritizes the mastery of 

students' knowledge, attitudes, and skills. In addition, teachers also need to hold the 

principles of objectivity, comprehensiveness and continuity and refer to goals. In 

implementing this, teachers must collaborate with educational institutions to make 

breakthrough innovations in managing learning with the new curriculum policy. However, 

some still need to gain critical awareness in understanding the nature of the teacher's role 

in learning so they do not have a progressive, adaptive and futuristic attitude towards life 

and the times (Suhandi & Robi’ah, 2022). 

In improving the quality of education, teachers need to create meaningful learning. 

Meaningful learning is realized not only by the results shown by students but by the ability 

to develop the learning outcomes they get at school into their daily lives (Aritonang & 

Armanto, 2022). In realizing their roles and functions, teachers can actively involve all 

components of education, from internal components, such as implementing new 

curriculum policies, to external components, namely, creating an educational environment. 

The involvement of these components can work well if there is good cooperation in 

motivating fellow teachers in the educational sphere. Besides that, cooperative relations 

are for self-reflection in implementing learning following the changes in the new 

curriculum. Without a change in quality that is developed within a teacher, there will also 

be no increase in student learning outcomes, leading to quality education with a new 

curriculum policy (Riowati & Yoenanto, 2022). 
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The problem that might occur for the teacher to carry out his role is that some 

teachers still do not understand how to use learning media, while this is due to the costs 

involved in making learning media and complicated materials that cause difficulties in 

creating learning media (Mukarromah & Andriana, 2022). Learning media is important in 

supporting an effective learning process. These problems can be resolved by using this new 

curriculum. With the flexible nature of curriculum policies, teachers will be free to create 

learning media with a new curriculum policy that frees educational institutions to 

encourage students to innovate and develop creative thinking. This curriculum provides a 

broad space for a teacher to develop quality learning, produce an educated generation, 

and compete globally to improve education quality in Indonesia (Hasibuan, 2022). 

Merdeka Belajar curriculum also allows teachers to develop learning materials 

according to the school's and students' characteristics. It is considered more flexible and 

focuses on essential material so that the material is manageable. This is so that the teacher 

has time to develop character and competence (Arifin, 2022; Adha, 2021). Moreover the 

new curriculum simplifies and refines the previous curriculum by providing flexibility for 

teachers to develop learning. One important component in the curriculum is the content 

or subject matter. The content or subject matter must be aligned and relevant to the 

learning objectives so that the content and objective components are contradictory 

(Sadewa, 2022). 

Some social studies teachers already know about implementing merdeka belajar 

curriculum. However, the various information obtained confuses teachers in designing 

learning according to the new curriculum. That is why it is necessary to hold training called 

driving teachers to improve teacher competence in facing the new curriculum. Each 

component can work well with the concept of independent learning through the role of 

the driving teacher as a leader directed at motivating fellow teachers in the scope of 

education as well as mutual learning to achieve changes in the quality of education and 

being able to apply learning to keep up with the times (Riowati & Yoenanto, 2022). 

The concept of freedom to learn has parallels or the same meaning with the 

philosophy of progressivism education, namely emphasizing the independence and 

freedom of educational institutions creativity to optimally process the abilities, 

intelligence, and potential of students in a flexible or fun way, formed by natural processes, 

and provide democratic opportunities (Mustaghfiroh, 2020). Implementing the concept of 

independent learning can be used to make it easier for teachers to focus on implementing 

the provision of learning so that, with sufficient time allocation, it can provide opportunities 

for teachers to develop media and teaching materials to achieve quality education. 

Therefore it needs to be fully understood that the role of the driving teacher is not 

limited to being a teacher who prepares plans, explains material, but must have the 

intention and ability to lead, innovate and make changes (Sibagariang et al., 2021). The 

changes followed the development of the times, such as using learning media and adapting 

to students' interests. As a leader, teachers driving the concept of independent learning 

are required to be able to teach and manage to learn effectively using technology and be 
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skilled in using English to improve the quality of education and carry out reflection and 

improvement in a variety of ways, in the teaching process there are various obstacles due 

to factors, such as the results of research there are several factors that hinder teachers 

from being able to carry out their role as leaders are burdened by factors, namely school 

factors, teacher factors, and student factors (Jannah & Junaidi, 2020). Factors from the 

school because the facilities are not maximized. Factors from the teacher not carrying out 

learning activities by the lesson plans, the teacher's knowledge needs to be improved in 

understanding the media and factors from students having an interest in learning and no 

motivation to learn. 

 

D. CONCLUSION 

Merdeka Belajar curriculum started in 2021 and will be implemented 

simultaneously in the 2022/2023 school year. Therefore it is important to know the 

perceptions of various parties regarding the new curriculum. The results showed that social 

studies teachers at Madrasah Tsanawiyah (MTs) in Kudus District had obtained information 

about implementing the new curriculum. However, some teachers felt uncomfortable 

because some information was confusing. Meanwhile, regarding developing social studies 

learning materials integrated with Islamic religious values, most of the teachers need to 

develop social studies learning materials according to school conditions and student 

characteristics, one of which is integration with Islamic religious values. The 

implementation of merdeka belajar curriculum makes it very possible for teachers to 

develop learning materials based on Islamic religious values. 
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